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An Assessment of Self Concepts and Racial Attitudes of

Black Preschoal Children ‘ . o

e

(]

Harriette McAdoo

Howard University

‘
4

The objegzive of this study was to explore the relationship between
the- self concepts, racial attitudes and self identification od Black pre-
school childrem who are enrolled in day care programs. Coéce;n in these
areas of the child's development grew as a result of observing Black
children growing up in a minority status, and>observing on a non-empirical
and empirical level the interaction of racial awareness and self identifi-
cation. * A

Wbilc several researchers have studied the development'of racigl .

attitudes and self esteem, these two vafiables have not often been com-

bined in"studying the same children. The author did combine these

/ Y
variables in Black preschool children from two different demographic

areas: Mississippi and Michigan, where these two variables were correlated
and wher; the deﬁographic differences were examined.

This study;has gathered information about the Black child who ig
living in a predéhinantly Black urban community, Washington, D.C. The
attitudes of children were compared who were of different sexes and who

lived in families of different structure types. These children were then

compared with those tested earlier in Mississippi)and Michigan.

6 )
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study was designed to aid 1n factoring out if the posi}ivo self concepts

. * A
Self\ concepts and racial attitudes were examined by the rescarcher
{H. McAdoo, 1970) 1n samples drawn from Mississippieand Michigan in 1969. e
No.d1fferences were found between the samples in race attitude. ., However,
ic Southern group was sngniflcahtly highersln solf concept {ps.01) and
ractal 1identification (p £.01). The Norihor; group did have higher PPQT
IQ scores (ps.01). Mo relationship was found between racial attitudes .
and self concepts. Wh{le the children tended to he out-groupr oriented,
they still had good self concept scores. . ) . (

While all of the children were glack, worhing class Jchildren, who

were involved in year-long Head Start Centers, the resulfs could haye been
influenced by the following factors: .

. The racial composition of the centers and towny; one was integrated

and the other was all Black. .

.

2. One was 1n an andustrial metropolitan arca and the other was in a

rural farming community.

~
3. The regional diffcgonccs; ofe was in the deep South and the other
» .
was in the North. ‘ ;
Because of the built-in differences 1n the ecarltier study, and because

of changes that may have occurred during the past Your years, an additional

P
..

were the result of being in an all-Black center or were due to the demographic
location of the centers. The factors examined in the present study were:

. *
(1) racial 1dentification, seclf concept and racial attitudes of the children;

ahd (2) the relationship between the variables. These variables will be

examined 1n terms of: (a) the sex of the child; (b) the family fype, intact
- . * R
(both parents) or non-intact (one parenty; and (c) the socio-economic status

J

of the chiltd's family.

7 ; -
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These negative racizl attitudes have boen obtdined repeatedly in N

studres. Self concept and ractal attitudes were assumed to have a linear
. . . . -

— ¢

. o R L
relationship. The self hatred hypothesis has been widely accepted in the 1ay,///,J

and professional literature (Clark and Clark, 1939, 1947, 1963; Goodman,

19525 Asher and Allen; 1969, et. al.). There has been only limited question-

-

ing of this view (Porter, 1966, 1971; Greenwald and Oppenheim, 1968).
. .
More recent findings had indicated a more positive view of the Black.

Child's ethnic 1dentity (J. McAdoo, 1970; Hraba and, Grant, 1970; Fox and

~

Ba}nos, 1971; and Ward and Braun, 1972). . These desirable results have been

attributed to:the increase in Black consciousness and self pride within the -

»
-

Several studies have been made of the development of racial awareness,
attitudes.and self identificatidn of Black childreﬂ, while many authors

have examined the development of self concepts and self esteem. However,

- .
these variables have not been combined in empirical investigations uatil
- > . .

recently (il MéAdoo, 1970G; Ward and Braun, 1972). Care must be taken in

1

reading other studies of these variables. Often authors have collected hard -
/

data on only one variable, i.c., race preference, but have cxtended the dis-
A N '\_’y -~ .
cussion into other areas, as when inaccurate perceptions of skin color are s

interpreted as being indicative of ‘impaired self concepts. These interpre-

tations may or may not bhe supported by data. . N

N

In contrast to the self hatred philosophy, somc’ researchers have just -
1

.

recently begun to take a different tactic. Thiss has resulted from concern .

'

with the depressingly negative view that has.been projected of Black

v

children, similar tp that dominant view of tHé Black family. The rcscarcber

wias motivated also by the data which repeatedly showed little relationship

between race attitude and self concepts. In fact, while the children did

2

. / ,
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continue to give out-group oricnted responses, they consiStently obtained

LY

good self concept &cores.

"Several rescarchers, John McAdoo {1975); Margaret Spencer (Personal”
4 1
Communycation, 1973); and Bill Cross (1973) had independently begun to explore

.

. the same hypotheses. that there is not a linear relationship between RA and

aspect,of hfs own

SC. Instead, Spencer (1973) has hypothesized that there will be a curvilinear

relationship between the two variables in the data she is presently collecting

!
-

and analyzing in Chicago. Cross (1973) proposes that RA and SC are able to
$

develop somewhat independently from cach other. 1t appears thdt thg Black

Child has indeed internalized the socictal preference for white attributes,

<

€

Yet at the same time has been able to develop a positive view of his own

~

worth. The child thus seems able to compartmentalize ﬁis view of himseclf

and of his racial group.

[
r

The importance of the self copcept is scen when the various definitions
for self concept to a child arc examined. The child's seclf concept is a —_
measure of his cvaluative attitudes towards his own worth (Coppersmith,

1967). When a child evaluates himself, he does not refer to a unique isolated

entity, but to the solf-oth%clationship between himself and some limited R

vironment {Diggory, 1966). 1Tt 1s scen as a mediating

N v

agent between the organism and his social environment, which forms the basis

of his attitudes and belicfs about himself (Johnson and Medinnus, 1965).

For the Blackh child, this role has bheen one of subservience and of being in
N /
a continuously negative position, .

The established importance of the child's self_csteem and his feelings

about how he and "is group are perceived by socicty at large on his achicve-
- L4 ' 4
ment in school cannot be over-emphasized. Preschool programs must not only

.

attempt to increase cognitive performance, but must pay equal attention to

9




the development of the child's self esteem and identity formation. A .

child must feel good about himself before he'is able to perform successfully
’ v ¢ < -
in school. - . .
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D Method

-
~
'

Sample - ' .

-
A
-

The subjects in the study\were Black children enrolled in a child

. . / . .
development center located in Washington, D.C. All of the children 1in the

<

center aged four and five years were tested. The tésting for the study was
conducted during the summer of 19721 and during the summer of 19752, See "

- ‘Tablé 1.

. 1972. All of the Black children within.the center who received the tests

are included in this sample. The 1972 N was 68, with 41 boys and 27 girls.

.

‘The total mean age was 4.6 years; 4.6 years for both the boys and girls..

" S
s

1973. 61 children who were enfolled in\the summer of 1973 reEeived the

tests and were included in the sample. There were 31 boys and.SO girls. The
total CA was 5.4 and also 5.4 for both boys and girls. ‘

- - DC I, DC II. Children who were present in the center during both

years (N=55) have been separated for some analyses to form a small follow-up
study. DC I refers to their data obtainged in 1972; DC 11 denotes their 1973

data. There were 31 boys and 24 girls; both groups had a mean CA of 5.4

years. 26% were from intact families and 69% from one-parent homes; 27%

were, middle class and 65% were working class. No family data were avail-

able for 6% of the sample.

11972 data were collected under a 1972 Howard University Faculty Grant

.

Jz}073 data were collected under an Office of Child Development Grant N

#OCDCB-282.

- 11 ' ‘ L ‘,‘
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, before any testing was attempted. The Peabody Picture Vocabulary Test was

) !
The testing was conducted by trained Black adults. Two weeks of daily

sessions were used for trainings The cxaminers made several visits to the

¢

‘ L . j . .
center, played with the children, redd stories to them and took them for walks,
»

used as a screening device, baslcally of test taking dblllty It was assumed

that students who had difficulty taklno the PPVT would also have problems

¢

on the other tests that were of "similar format. Only two children were
dropped from the sample for this reason. Several foreign-born children en-

rolled in the center were tested but their data are not included in the analyses.

.

The total time of actual testing was appreximately sixty-five minutes.

Tests were administered in the empty rooms within the center. Students werg

.

tested durlng‘the hours of 9:00 and 11:30, and 1:30 to 2:30.
Test Materials

Six sets of materials were used in the study. Race attitudes were

»
.

assessed with the Preschool Racial Attitude Measures (PRAM T and PRAM I1).

, . ¢ ’
The Dolla test obtained two subscores: a racial preferénce score and a
¥
racial self identification score. The total Dolls score yielded a race ’ ‘

M .

attitude score. , Self concepts were assesscd with the Thomas Self Concept
Values Test and the Engel Self Concept Scale. The child's IQ scores were

obtained, as parf of the screening procedure, with the Peabody Picture

Vocabulary Test. Background family data were obtained from the center's

records and from sheets Sent home to thg\paronts. ..
PRAM.  The Preschool Racial Attitude Measure § (PRAM 1} was developed

by Wirlliams and Roberson (1967) to provide a measure of (a) the child's

-

attitudes towards Black ard white persons, and (b) the child's awareness of

traditional sex-role behavior (a control moaﬁurc) PRAM T was used on the

DC I sample and PRAM I was used on the DC (1 sample. * jLZZ P

-
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O

full—lengfh drawings. of human figures, varying tiom 111/2 to 20 1/2 ig, The

) . A . - 4 D
PRAM I is composed of twelve stimulus cards, 23 x 28 cm., contaiping two

-
nt

~ . ¥ . b - . . » \- .
figures, drawn with minimal facial characteristics, are posed in neytral
! S

standing, walking, and sitting positions on plain white backgrounds. The

L 4
age level of the figures yaries from yeung boys and girls, teenage boys and
v . -

. .
girls, toradult men and women, The even numbered

4

attstude scale (RA) aind the odd numbered pictfi

tctures comprise the racial
o )
Jre the sex-role scale . h\
. , Y
(SR}. The RA figure§ aré identical in sex and‘appearance except for hair
4
> > . . .
and sktn color. No effort is made 1n the drawing to represent other racigl

’

Fcatures. The black figures have black harr’ and wedium-brown skin, while the
)
, - /
white figures have light yellow hair and pinkish-tan skin. This?test is one

that children delight in taking. The pictures are bright and attractive and
the stories are uppca]ing. )

P In PRAM 11 scveral changes were made in the test mg;orluls.i The skin

.

colors Qf the two figures in each picture were the Same as in PWAM I but
~ v

A ~ '
- - -~

both figures were drawn with black halr. In the series of 24 pictures,
* "o ; . .
figures of both scxes werc employed, and a varicty of ages--from young !
4 s / i
| \,

. [} b !
children-to "grandparents." . N . ‘ i

-

' ’ . r . . . .
The 1fst of six positive and six negative adjectives employed 1n

3
.

PRAM T were each doubled by the addition of six more adjectives. The twelve
L] ) [y

o . . SN
positive deC(th%ﬁ used in PRAM 11 were: 4

clean, good, *hind, nice, pretty;

v

- ]
smart, and friendly, hupﬁy, healthy, helpful, right, and wonderful. Th
- . . s - . ‘}
twelve negative udjocrivvi Osed were:  bhad, dl{t), mean, naughty, ugly,
N - IR - . ' ‘ , ‘
Stupldﬂ and c¢ruel, sad, selfish,ssick, unfriendly, aml wrong. In both ~ . ,

& . . .
adjective groups the first six adjectives were the "old" adjectives used an

PRAM I, while the sccond six are the "new" adjectives added 1n the PRAM 11

¢ ]

reviston.  In PRAM I, *the old and new adjectives were cqually distributed
S . ~ .

| 13,

ERIC ~ -

Aruitoxt provided by Eic:



iI : . ' -~
{. ‘ ;9

- <.
/ ‘ "Between the first hqlf of the test (called Series A); agnd the second half.

| of the test (Series B). These same sex-role items (Williams and Roberson,

1967) were| 1ncorporated into the PRAM I1 procedure. Fdr these items, a new

series of [twelve 8 x 10 sex-role pictures was drawn, each of which displayed

-

a male an ﬁemalo figure of the same general age, and of the same race (half )

A

of the pirruros represented whites; half, Blacks). Analyses %f the kA scores

’ “ i- ° . . .
revealed good 1nterhq} consistency (r=.80) and test-retest reliability

(r=.55 over a one year interval).

~

' ! b?th tests: the child is shown the pictures, one at a time, and read

{
a stohy about 1t. He then is asked a key question about one of the persons
in the cture, i.e., "Which peréon is the nice little girl?" The child
¥ . : .
points to one of,thc flgureé and the response is recqrded. The same.pictures .

/ l . . . . ' s % s ~ .
were shown both dadministrations, but with different sforles,aqd questions. . .

% * “ #
A lower obtained RA scor® is considered to be a better score for a

¢

Blach child, for it would tend to.indic;%q a more positive attitude toward
Blacks on the part of the child. A higher score is interpreted as repre-

-
{

senting more stereotyped thlnklnL- *

Thomas Self Concept. Thomas (f 96 ;\Self Concept Values Test measures

tho child's self concept through the use of qucstlons based upon the ch11d s
own Polaroid photograph. The chlld %JII be aqked to give his view of him-

[

self and then to 'assume the posltlon of three "51gn1f1cant others'" in his

P ’

life (mother, tecacher, peers) and to give his perception of how these.people

3 4 - * -

s

Jiew him. The questions form a core of fourteen bi-polar adjectives items

-

represgmisifi® the value on which the children reported their perception.-

- .

This g¢ontrols for race. skin color, 't&pc qf dress and sex w1th1n the testing.

« g -

\1tuar10n * This was felt to be better thﬁ%&ﬁhekstlck figures and photos of

!ﬁ
other LHfldﬁgp that are more commonly ueéd 1n moqb se]f concept tests.

‘ f
\ ' i

er b Epu.ﬂ";

. .
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The items are presented in either/or format, using the child's. own
name, i.e., "Is Johnny happy or is Johnny sad?'", while referring to the

child's own picture. The more desirable choice is scored +1. The first

.

two reference groups, sclf and mother, are presented first, followed in
one week by the last two reference groups, teacher and peers. An average

of eight minutes was,required for the two reference groups, with about

fifteen minutes needed for ;%c picture taking process. For this study, the
Thomas test will be scored differently from the original. In the Thomas
original scoring, the dimensions of strong-weak and big-little were scored
differently for the girls, with strong and big given a.ncgativc score. The
auther did not fcel this wgg ¢ valid reversal, thc;eforc both scxes ycré
scored similariy. Such rexersals arcéppt used in other self concept tests

[

designed for small children. ‘ - 3

Engel self concept. The Engel (1963) sclf .concept, measurc, the "Where

Are You?" game, has seven bi-polar dimensions. Each dimension is considered

to be important in the child's sclf concept. The child is asked to rate
himself on a 5-point scale in the form of a vertical "ladder." The factors

covered are intellect, happiness, popularity with pecrs,  braveness, physical
) * AY i’ . .
attractiveness, .strength, obedience.

A piece of 8" x 11' paper ig placed directly in front of the child,
that has a black a;d,&hite line drawing of a’seven step ladder. At each ;;%

of the ladder a stick figure person with a round face has a'ncutral ¢ipression

v

. ? ,
drawn on 1t., The examiner states that here is a ladder and points to cach

»

* «

e . ®
rung of the ladder. Thg'cxaminer then states while pointing to cach figure

.
Y

- ' i . .
that there are two people on the ladder, onc pcrEon is sad and onec person is

-

héppyf tie then asks the child, "Where arc you on this ladder?", while again

LD

v

touching each rung of the ladder. An X is placed on the rung the child

! - ) i T 4%5

.
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s¢lects.  The procedure is repeated on a new sheet of paper for each of the

seven bi-polar items.
The positive and negative terms were randomly assigned to the top posi-

tion to avoid a bhias introduced because of positional preference. “he

!

positions were revepsed in the two forms of the tests (A and B). The two

- .

tforms, were administered randomly to the children.

Dolls Test. The Dolls Test 1s a modification of the Clark Test (1939)
-

used to ascertain racial preference and attitudes of Black pre-schoolers. ,

Two plastic swings, that measured- 9 1/2' x 4", were pluced in front of

the child in random positions. On each swing was a Black or White doll of

i
approximatolfffbddlor age. Both dolls are identical except for hair and skin -
color, with biack hair, and blond hair. Both dolls wore play suits to afford

greater exposure to their skin color. The dolls were placed on the table o

two 1nches in front of the child. The examiner says, '"See these dolls? 1
r .
14 v

want to ask vou some questions about them." The questions were read to the

child and he pointed to one of the dolls to answer the questions.
A\

The Racial Preference subscore was comprised of questions, i.c., .
nice dolls, like to play with, nice color, pretty doll, .looks bad, ugly

doll, and bad doll. The Racial Self Ideﬁtity suhscore had the questions of,

.

"Which doll 1looks like you?" and, Which one did you look lkke as a baby?"

The questions were arranged randomly within the protocol.

.

The ¢hild recetved 1 point for every response in which the Black doll

3 . -

was given a’ positive response and 0 when given a negative response. The .“>'

total score was'the lolls Race Attitude score.




oy b
4

Results

’
Intercprrolé&ions, analyses of variance and t tests were the main
I' # - -
statistical. techniques used in this study. All analyses of results werc

v :
performéd/separately for each sex and family grouping. Description and
analy%es bf variance results will be presented prior to the correlational
dafg. Tbe preferred analysis for the follow-up ;ample was a three way

| analyses of covariance (sex x famildy x SES). However, the program was not

by cemputer centers and programming attempts

i

qyerationa] on this and near
/

were unsuccessful, causing a great loss of valuable time. Therefore, f

«
¥

,/ and F tests were run on pre and on post data.
/ *

i, " Thomas Self Concept (TSC). The mean scorcs on Thomqs for all samples

.

are presentéd in Table 2.  All of these scores werc within the average range
. of-one SQ from the standa;d score meaﬁ,of 50, with 10 sD. The 1972 mean

< Thomas score for 'all the children was 42.71 (SD = 11.17), while the mean
score for;all the 1973 children was 49.88 (SD = 10.65). The mean TSC for
the follow;up group, DC I and DC Il increased %jgnificqptly over one yea£

from 44.00 to 49.30 (t = 2.74; 53 df; ps.01). y

_________________________________

Sex differences werc found only in the total 1972 group TSC scores,
o . .
shown, in Table ‘3. The boys' mean of 45.08 was significantly higher than the

kel

Tgirls’ ‘mean of 40.80° (F = 4.53; 1, 66 df; ps.04). No significant”sex differ-

ence was found in the 1973 data (t = 0.54; 57 df; n.s.). There also was no

sex difference found in the DC I sample (t = 1.67; 53 df; n.s.) nor in the

.

DC II sample (t

the girls. - 1»7

1.12; 53 df; n.s.). In all groups the boys were higher than

~




Inseg} Table 3 about here
Significant self conéqﬁt differences were found in family type in all
groups except 1572, as shown in Table 3. In 1972 the intact mean was 46.85
and the noniptact mean was 43.37 (t=1.41; n.s.). In 1973, family type
differences were found, the intact:méan of 54.87 was significantly higher than
the nonintact mean of 47.55 (t=2.68; ps.01). The results indicate ;hat
the }973 children with both parents present had more positive self concepts.

Pamlly type differences were found in only one of the follow-up years.

In QC I the intact fam&lics had a mean score of 47.14 (SD = 6.64) and tge
nonintact had a nonsignificantly lower mean score of 43.37 (8D = 9.77)

(3;1.58, 55 df: n.s. ) A greater difference was found the following year.

In DC [I, the Jntact group hdd a 51gn1f1cantly higher mean Self Concept

score of 51.07 (Sh = ’O) and the nonintact had a mean of 47.11 (SD = ) .
10.93), the difference was 51gn1f1cant at the .Ol level (3;2.28; 50 df}).

.In both years the children with only one parent present in the home had )

lower TSC scores.

T e e e e e m A E s m e . -

T N e - e e e mm e, m N .., - . .- - -

v . Sogial class differences in TSC were not found in 1972, 1973, or in

. - - NEEAETEES sa - .‘d....‘..o,

NC T. Differences were found i DC I1, where thc middle clas% children had .
- - - - L . s ‘ﬂ’-\- w{a— LR O) P
significantly more positive scores. The total 1972- mlddlé clas% (MC) chlldren

had a non<1gn1f1cant higher mean score ‘of 46.87 while the working class (WC)

children had 43.17. In 1975 the same pattern was Egpnd, with higher MC mean

score’s ohtained, the MC Had 49.29 and the WC had 46.16. For the DC I group,
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the MC had 46.87 and the WC had 43.17. The middle class children had
nonsignificantly higher SC scores in all three comparisors. Significance
was evident in the 1973 DC Il group, where the MC scored 54.40 and -the WC

had a mean of 46.78 (419 df; ps.01).

Insext Table 5 about here

« When broken down into the four sex x family type groups, in the DC I
group, the intact boys had the highest mean (49.78) followed in order by
the nonintact boys (46.05), intact girls (32.40). and nonintact girls (40.39).

The results of the analysis of variance that was run on the four groups .

e

approached‘%but dié not reach significance (F=2.75; 3,448 df; n.s.). No
significant difference was, found between the four groups on the first testing.
Different results were found 4a the DC 11 group, where 51gn1f1cance was found.
_ All groups had more p051t1ve s%}f concept scores. The DC Il intact, girls had '
{ a mean score (%8 60) that wd% muLh higher than the other three groups, indi- . !

" cating a maJor shift. . See Frg{re I The increase by the intact girls from

[ ’

r
a mean of 42.40 to one of 58. 60 was slgnificant at the .01 level (t=9.65; .

4 df; ps.01). The intact boys had a mean of 51.56, the nonintact boys had

v

50.50 and the nonintact girls had the lowest mean of 43.33. The difference

5 ~,

between the four groups was ;ignificant at the .05 level (F=3.84; 3, 48 df).

The ‘Thomas total score mean scores ‘for the four Sex x SES groups were

¢

compared. No difference between the DC I groups were found (F=é.65; 3, 47 gf,

n.s.). The MC boys had the highest mean of 49.67, followéd'by the WC boys

{45.84), MC~girls (42.67) and WC girls (40.18). Significant Sex by SES?

R 8
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differences were found in the DC I g%oup.(F=5.72; 3, 47 df, ps.05). The

MC girls had the ﬁigher mean (57.00), mLch higher than the MC boys (52.67),

WC boys (50.0Q), and WC girls (43.00),;wh0 were lowest. The change bccutred

in the MC girls' gréup, who increased én average of 15 points, 4 difference -
significant at the .01 level (t=6.75, 4 df). These girls were the same girls
Who‘contributed to the change in the intact girl group. Five of the .six Mq .

girls came from intact families. See Figure 2. The intact midd@e class girls

showed the greatest change towards more positive views of themselves.

A self concept score was obtained for each of four reference groups:

self, mother, teacher, and peers. See Figure 3. All reference mean scores

.

increased, with the greatest change occurring in teacher and peers. = .

: L
- Twring the first testing the highest total mean (M=49.07; SD=6.99) was

”
o

v

v, - . .
» given to the self as reference, indicating that they had good average views
Vo,

., of themselves. The second highest mean score was found for the mother as-
4

Y

-

reference scale (M=47.64, SD=10.36), slightly less positively than “they"
! »

viewed themselwes. ' The next ‘two reference groups were scored much lower.
4 3 i .

.

'l.y »

ag;The teacher'meén (40605; SD;IO.S9) and the peer mean (41.33; SD=10.06) were .

very similar. The‘chiidren reported that they felt the teacher and peers did

[y « L3

not perceive them as highly as did their mother or as they viewed themselves.

o .

The scores of the sbcqu year ‘had a similar pattern, except the mother
as reférence received a slightly higher score. The mother measdgfas 51.58

A

(SD=10.07), the self scale score mean was 50).82 (8D=7.09), the éeer scale

: | 20 - _
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Qas 48.02‘(50;4;i07), and.again the teacher recéived'fhe lbwest mean score
of 47.16 (SD=12.97). Again the children felt Eettervabout their mother's
perceptions of them and themselves than they @id about the teacher's and .
peers' view of them.

The t tests Tun on thé pre and post scores are shown i; Table 6. %
No significant change occurred in the self scores (£=1.30} n.s.). The :
mother reference score increased significantly over the year (t=2.03, ps.05).
The teacher scores increased significantly (t=3.15; ps.01), as did the peer
scores (t=3.19; ps.01). Both the MC and WC girls had significant inc;easés

U

on teacher and peer reference scores. On teacher perceptions, MC girl's

[N

increased from a mean of 37.67 to 57.33 (t=19.67; 10 df; ps.001), the WC
girls increased from 36.53 to 39.53 (Eé.SOOa 32 éf: ps.01). Similar dramatic
increases were made on the peef score. The MC girls increased from 39.17

to 55.33 (t=16.17; 10 gf}lgs.OOI), while the WC girls increased from

37.88 tb 42.35 (1=4.47; 32\g£; ps.001). The changes‘f? the§e two sectiong

of the Thomas account for the overall increases seen in hoth girls' groups :

. . . > . .
In total SC scores. The girls increased In self esteem irregardless of

social class status. The boys did not exhibit similar change.

The children did not change their assessment of themsélves, but did

*

feel that significant others in their lTives perceived them in a much more

positive ‘mahner. At the end of their first year in the child devélopmcnf




center the children, as ‘a whole, felt that the teachers and the '"other

kids" had a rather low assessment of them, but by the end of the second

..
¢

year in the center, the children felt themselves viewed in a much more _
positive manner.

In_summary, these children had good self Concepts that improved during
their second year in the day care center. Especially large improvements
were noted in the teacher and peer reference scores. The boys tended to
have slightly higher self concept scores, while only significant in one
group. The children from two parent homes had more positive scores. The
social class of the child's family was found to be significant in only

|
o;e group -1n ﬁhich the middle class children were higher. The intact, middle
class girls made the greatest increase towards more positive self concepts

LY

of all the groups. «
' *
Engle Self (anopt (ESC). The mean scores of the total ch11q$en~tested

durlng hoth cars had a pattern similar to that observed in the Th&mas data.

'Hxi total group had a low mean score (24.72) during the first year that
bocamorhighey (27.43) during the second year. However when only the means
of theshs studente who were enrolled during both years are examined, no

change 1n scores was shown. The D( I mean was 28.87 (SD 4. 55) and the

h 1
§
’

DC 11 mean*was 27.96 (Sh=6. 077 See Table 2. A

’

Sex differences were not found in any of the groups on the Engle data.
‘ .
Sce Table 3. Of the total 1972 sample the 40 boys had a mean of 27.85

(SD=5.45) and the 27 girls had a mean of 29.04 (SD=4.13), a honsignificant

£of 1.02. The 1973 total 31 boys had a mean of 28:10 ($D=6.31) while the

29 girls had 26.72 ($D=0.10), a nonsignificant -difference (t=0.85).

" The follow-up group had similar results. The DC 1 boys'méan of 28.48,

SD=4.91, was similar to the 29.79 mean of the 29.79 mean of the girls,

‘f' T 22 | q, B
3 . {a« «Jﬂ
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SD=4.22 (t=1.06, n.s.). The DC II bays had a nonsighificantly higher mean,
28.87, SD=5.94, than the girls' mean, 26.54, SD=6.31 (t=1.39, n.s.). The
boys had consistently higher self concept scores, but only approached sig-
nificance in the total 1972 and in the DC II.

Family type differences were found only in 19%3. The children from
intact families tended to have higher scores. In the tota1'1972 group, the
intact families had a mean score of 28.45, SD of 1.63, while the nonintact
families had a similar mecan of 25.04, SD=5.10 (t=0.40, n.s.). The total ,
1975 had a 31.27 mean for intact and significantly lower 2§.83 mean for
nonintact families (t=3.06, ps.05).

The DC T groups had no difference, intacts had a mean of 29.29,
SD=4.29, while the nonintacts had a mean of 28.97, SD=4.37 (t=0.23; ;.s.).

. ; .
The 1973.DC 1T group had sigpificant family tvpe differences. The intact
had a mean of 31.86, SD=5.71, but the nonintact had a much lower mean of
26.45 (t=3.02; ps.05). While no differences were apparent during the first .
year, the difference between family types bécame significant during the
second year of tgsting.\ The childncn in intact families increased (29.29

:

to 31.86) while the children from one parent homes decreased in sclf -
1 v

concept scores (28.97 to 26.45). . '
The results obtained %rom Thomas and Engle data were not identical for
all groups. However, the overall results are that self concepF scores did
change di%ferentia]Ly. The boys were initially highcr‘énd‘xncrcascd. The
children from intact families were hfghou initially and bccamé even higher,

N

" the children from middle class homes wéfc higher at first and became more

positive.

1l ! .

The follow-up, sample.was broken into the four family types by sex

groups. (Sce Table 7.)' There was no difference ti~the mean scores during

T 23
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the first year gF=0.SO; 3, 48 df, n.s.) but the scores were markedly

different during the second (F=6168; 3, 48*g£; p=.0l1). The intact girls

.

/
had the greatest increase, from a mean of 31.00 to one of 34.40 (t=5.40. 8 gfé

. ' R 14 .
ps.01). The nonintact girls had the greatest decrease, going from a mean of

28.61 to one ff 25.89 (t=4.72; 18 df, ps.001). (Sece Figure 1.) The two

vith similar scores did not show marked change. The intact
X

boys' groups
boys moved fqom 28.33 to 30.44; the nonintact boys had means of 29.30 and
28.75. The %ntuct children of both sexes exhibited an increase in self

cstetm as measured by the Engle test.

The children were again broken into four SES x sex groups: No dif-
. . ) .
ference was found in their initial scores (F=0.30; 3, 47 df; n.s.).. Upon
retesting, the two boys' groups remained the same while the girls changed,

the difference between the four groups was.found to be significant (F=4.53;

3,47 df; ps.0l). Secc Table 7. ©

.

The greatest change occurred in the WC girls, who went from a meah of
28.65 to 24.00 t=4.65; 32 df; p=<.001). Because most of the working class
girls were also from nonintact famllles, this decllne 1$ similar for that

family x sex subgroup. The MC girls 1ncrcused sllghtly %}om a mean of 30.50
J’

to one of 32.35. The boys' scores rema;ncd the same, the MC boys went from

. i *
28.56 to 29.11 and the WC hoys went from 29.11 to 29.47. For both family

X sexn and S[S X sex groups, the girls dppudrcd to have the most changc the

working class, nonintact girls showed considerabte change in the dlrectlon

of low self esteem. The impact of the absence or presence of the father in

2

the home did not appear apparent on Lngle results. - But SES difforences were
s N * ) "

strongly apparent; the lower groups fell in self esteenm.
~ p . 0

] )

Y
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Preschool Racial Attitude Measure (PRAM). The PRAM had a possible

score rangé from zero to. twelve, with the highest score indicating a prefer-
ence of white over Black figu;es in posigive roles. A score of six would
indicét.e tha/t‘ the race -and the figure theoretically was not a factor in th
sclection. ;;é mean scores for all of the groups'wcre similar. The total
1972 saﬁ%le had v mean of 8.59 (SD=2.6§); the total 1973 group had a mean
. of 8.41 (SD=2.88); the DC Irbad a mean of 8.60 (SD=2.06); and DC 11 had a
mean of 8.56 (SD=2.90). All groups indicated a negative evaluation of the

3
i V
\~ !

{ dark skinned figunés. Pce Table 8.

.............. i

n

Insert Table 8 about here

‘ No sex differences were found in any of the groups, however, in cach
*

case the boys were slightly out-groupioriented. 1In 1972 the boys' mean

4

was 8.77, while the girls had 8.00 (t=0.04; n.s.). Likewise, in 1973 the

s

boys had a mean of 8.90-and the gi}ls had 7.57 (E;é.sof.n.s.). In the

»

smaller DC I group, the boys had a mean of 8.90, while the.girls had 8.17
.’ ks

) (£=1.28;n.5.): The following year this same group had similar mean scores,

?6; the boﬁg/;f 9.07 and a 7.92 for the girls (t=1,46; n.s.). The sex of
- C

the child did not appear to impact the PRAM scores. Sce Table 9.

~
“

The pattern of the family structure appcaréd;to affect PRAM scores in

&
s N B

only the DC T group. Similar scores were obtained in the total 1972 sample

.

for intact, M=9.07, and nonintact, M=8.32 (t=1.01; n.s.). The sotal 1973 . .

had similar scorcs, with thecintact mean of 7.33 which is simdgd? to the

« Dot
nonintact mean of 8.83 (t=1.59; n.s.). . . -

N . -
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Signifiéant¢family type differcnces were found in, the DC 1 sample. -
The nonintact children had a significantly lower mecan{of 7.92 than the intact

children, with a mean of 10.00 (t=3.82; 52 df; ps.01). The lower score
< o ’
would be considered the preferred scbre for a Black child, thercby being

more in-group oriented. However; this difference was not found at the end
Ny .

of the second year. Sce Figure 4. The intact scorc had fg}len and was Qét
dif%crent from the nonintact, which was a change in the preferred direction.
The intact m;an was 8.29 and the nonintact was 8.82 (t=0.52; n.;.).‘ See
Table 9.

Soctal class differences were only found in the DC I 1972 sample.
In the other three groups, almost identical scores were obtained for both

of the SES groups. The middle class children in the DC 1 group had a mean

»

of 9.75 that was significantly higher than the working class mean of 7.94
{t=5.35; 50 df; ps:01). [t should be noted that these MC children were
almgst all in the intact catiﬁyry. They ;ﬁ;e higher at first but moved in

the preferred direction. Sce Table 10.

~

The' follow up grouivwas broken into four catcgorleﬁ, thatsof Sex by
WY > - . N ' . . - "
Family and Sex by SES groups. Sec Table 11+ Significanea was found in .

the DC I sample, under both groups. In Sex by Fahily, the intact girlé
) ¢

.

had significpntly higher (pro-yhite) scores, with.a mean of 10.20

>

-y w v i ! .
(F=5.27; 3, 48 «df; Es.Ol).\ The three other ﬂroups had '7.39 for NI girls,

-

Q R 23(;’ . - S




‘\\/ Dolls “Test. A total score, Race Prof'crcncoﬁ’), and two subscores,

" skinned figures. B l

-
.ot the dolls. in seven situationst.indicating chfcrcncoihwséd‘on shin coﬁnr. Iy

Table 8. . ‘ :37’

4 .
R . A .

-
> -

8.40 for NI boys, and 9.89 for I boys. Of the Sex by SES groups; the MC

of both séxecs had a greater out-group orientation. The WC girls'had the

-

lowest score of 7.35, the WC boys had 8.47, while the Mé boys had a mean
of 9.67 and the MC girls had the highest mean of 9783 (F=4.09; 3, 47 df;

ps.05). Both MC groups decrcased, while the” WC groups increased, resulting

»

ifi no significant difference in the DC II data. The MC intact children, as o

a group, mog&d in.the direction of giving a greater cvaluation tofdark- .
. N

1)

-

’,

The PRAM data indicates that these children, on the whole, gaye
responses indicating a preference for white over Blucks, with a small move

' .
in the preferred direction'aver the Souise of a ycar. ,[The greate$t change

occurred amongst the intact children. ‘ /f’/’ _ . '

.

~

Self Identity (SId) and Race Attitude (RA), were obtained from the Dolls
. t ..
Test. The total RP score had a rdnge,from':crb to nine, swith the higher

score indicating a more positive attitude towards thg/ggrhor—skinngd doll, -

rather than the lighter-skinned doll in the seven choice situations. Two of
”’ Al
- < .

the seven questions referred to, self identity (Mooks like you" and "you .

IR -

3y

looked like as a baby'). The RA gucstions asked the child to sclect one \ i

i
. \
S k

[T
. .

The total .1972 group had a mean RA refgérench score of 3.80’(5”:2.43i: 1&"

the total mesn score forlthc 1973 sample wag 2.54 (SD=2.78). DC | had a RP

of 2.48 (Sh=2.66). All . |

tion of the white dolls. See

mean of 2.48 ($D=2.36), while the DC. 1 had

of the groups had displayed positive evalu

.
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No differences were found between girls and béys, or between family

types. on race preference in any of the total or ﬁp;j;w up groups.* Both

:
A 4

groups had very low scorcs,‘prcferring the white over the dark in almost
all situations. See Table 9. All oéﬁghe groups had means between 2.0 and
5.0, out of a possible 9 points. Similar results were found in the total

RP scores for the two SES groupings. No SES differénces were found for

any groups (Table 10). _These children gave out-group oriented responses
regardless of sex, SES or fam?ly type group.

o The low RP séoros persisted even through the follow up vear. ‘Sée Fig-
ure 5. The total mean remained the same (2.48). The girls. improved,

receiving the highest scorc, -going from a mean of 2.33 to 2.83, while the

—~
-

A 3
boys fell even lower from 2.61 to 2.19. The intact “children increased
“in-éelccting the dark doll geing from 2.07 to 2.79. The nonintact children's

L]

mean score became even lower, frod22368 to 2.16. The middle class children

had a mecan that increased from 2.00 to 3.00, while the working class group

.
.

- ‘ went down, going from 2.78 to an even lower 2.06. See Table 10.

Table 12 contains the results of the Sex by ‘Family type groups for

i =~ .
both yeaps. No differences were found for either year: the DC\T/F=0.§3 and
T—“ ¢ ’ [ f -
the DC II F=0 35. All groups reccived depressed scores both years. The

intact,girls were the -only dnes who moved in‘“a pesitive direction from a

» ‘ :
very low-of 1.60 to a comparatively high mean of 3.20. - :
. y s . #




Differences were not found in the Sex by SES groups for the two
years. The DC I F was 0.63 and the DC Il F was 0.87.. The.MC girls showed

the greatest change in the preferred directjon. -

As stated earlier, the Dolls test produced fuo subscores, sclf identity
and race attitude. See Table 13. The race attitude score was oxtromely
low for cach group. The DC I mean was 1.69 and 1t was 1.49 in DC T1, out
1 . * .

of a possible high of §évon. Very similar scores were obtained for all
groups during both-years. No'sex, SES, or family type differences were
found, for all scores were .equally out-group oriéntod. - ‘

| Né overall or sei-rclatéd\changos‘wqéﬁunotcg n dolls race attitude.

See Figuré 6. The famil; type groups‘ had different patterns. The intact

children developed 'more positivguititudes, while the nonintact developed
. 4 ) ‘.

"more negative attitudes. Likewise, the middle clasg children increased,

L]
'

while the working class fell lower.

v

I * D ea e e me e a~ Vet e . e - - [
5 f

When broken into the Sex by Family type groups, and.Sex by SES groups,

! ,
only the intact, middle class girls showed an increase in the direction of
L ‘s \ . :

[} s

'

oL, . A ’ . L o
positive arrltudqsltowards Blacks. However these girls had an 1Y1tial
mean score of .80 (intact) and final score of 2.20, a nonsignificant

’ . *
increasé of 1 40. The score differences on Family by Sex were not signif-

_ Jeant for NC.I- (F=0.96) or DC 11 (F=0.75). Nor were SES by Sex differences

significant for DC I (F=l.14)oor'DC [T (F=1.64). All groups werc white-oriented.

<93

i
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" Two of the Dolls Test's qyestions referred to self identity. A child
who identified himself on both counts with the brown doll would receive a
+ score of two, with the lowest score‘béing zero. The total mean scoré of
- 0.93 in DC T and 0.98 in DC II indicated that these children exhibited the

: S
correct self identification only half of the fime. The same mean score of

:.xéaw

approximately 1.0 was obtained for all subgroupings, with no significant
differences found within any subgrouping. No changes occurred over the o

two-ycar period. See Figure 6. No differences were found in the Sex by

Family\groupings in DC I (F=0.44) or in DC II (F=0.51). Nor were differ- Lo A
N - ) r»o‘&.

ences found in the Sex by SES groupings in DC I (F=0.16) or in DC 117 L,

(F=0.26). See Table 15..° All had approximately the same score. ‘

B et PSP , e T

+
L

The Dolls test scores indicated an orientation towards-preferring the -
1 SR ) ) i

~ white doll over the brown one. These results are consistent across all

groups for both years. Only limited change was fbund, with the toéal
) .

-
I3

girls, the intact and middle class children moving in the preferred

;

‘ . ) I

direction, . ' ) . J
* ¢ l . .‘

Both racial attitude tests had the.same overall re3ults. The children

3

remained out-group oriented over both years. Shifts in the direction of r

[

a

o -

viewing ‘dark-skinned figures in a more positive manner, on both tests,
; .
were made by the gf%ls, intact children, and those from middle class «

families.

! H
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Peabody Picture Vocabulary Test. The mean IQ of the total 1972 was 87.03

(SD=15.72), while the total of 1973 was 91.73 (SD=19.45). The DC I group was
85.%5/ISD=13.37), but was a higher 92.07 in the second testing (8D=20.38). The
IQ difference between the two tests was nonsignificant because of the wide range

in scores. The groups could be considered as being in the low average range

during the first year, but within the average 1Q range in 1973. See Table 16.

No significant sex differences were found in IQ for any of the groups.
The 1972 boys mean was 86.55, SD=15.48, while the girls mean was 87.14, SD=16.20
(t=0.16; n.s.). In the total 1973 the. boys ‘mean was 88.84, SD=26.19, while the
, .

girls had a higher mean of 91.67, SD=18.47 (t=0.49; n.s.). In the DC T group

« '

similar means were obtained, thé'boys had 86.19, SD=14.93 and the girls 84.21,
SD=11.54 (t=0.56; n.s.). ‘In DC TI, both sex group means were higher, boys had
92.48, SD=21.02, and the girls had a mean of 91.54. SD=19.96 (x=0.17, n.s.j.

The boys had increased an average of‘6.29 points (£=l.§b;,lb éﬁ;vn.s.) and the

.

girls had increased by 7.33 points (t=1.56; n.%.). .o

«Qr’»{

The groups were broken into intac ,lnonintact family broups to dete{mine
if the family background influenced the PVT MIQ mean scores, No differences
were found.' The 1972 intact children had/a mean of 89.29, SD=16.07, the
nonintact group had 84.58, SD=13.32 (t=1.03, n.s.), a nonsignificant difference.
The 1973 intact group jpean wﬁs(97.13, SD=33.;9, with ; wide range, while

the nonintact 1973 group had a lower mean of%§7.59, SD=17.59. The difference

1
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between the.groups was not significant (2;1.05{ n.s.).

v

- e . - - - e T e e

No family differences were founé in the follow-upigroup. The DC I intact
group's mean was 84.79, SD=12.37, and the nonintact mean was 86.16, SD=13.63
(t=0.35). In the DC II sample, the infact mean: was higher‘at 100:14, but
with a wider SD of 25.64, as compared to the nonjntact DC II mean of 88.58,
SD=13.81 (t=1.55; n.s.). The intact children showed greater increase in IQ

than the nonintact. See Figure 7.

T L el

i

.The two SES groyps were compared on IQ to test for social class differ-

ences. The MC children had.higher, but nonsignificant, means 'in all four

groupé: "The IQZZ‘MC mean was 88.91, §D=18.00, similar to the WC mean of
85.97, SD=13.16 (t=0.50; n.s.). 1In 1973, the MC mean of 97.24, SD=31.99 was
higher tham the WC.mea; of”87.36, SD=17.52. The DC I MC mean was 89.13,
SD=14.84 and the WC mean-was 84’69& SD=12.51 (Ef{¥%é; n.s.i. The DE 11 MC
mean o€'101.73 was much higher than the WC mean of 88.05, however the MC

SD was a very large 24.49, while the WC scores had less variability, SD=17.63.

The difference betwegn the two groups was not significant (t=}.96;bn.s.)2‘
' 1

v

&
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When broken into the four Family x Sex groups in DC I on IQ, no differences
gwere found (F=0.83; 3, 48 df}. The mean scores ranged from 82.78 to 89.20.
See.Table 19. In DC Il similar results were obtained, no family x sex group
differences were found (F=1.59; 3, 48 df). One small subgroup, the intact
girls, did show a marked increasé, moving from 86.60 to 107.40, a difference
significant at the .05 level (t=5.15; 3 df). The intact boys made a smaller

increase,-from 83.78 to 96.11, a difference that was nonsignificant

= (t=1.06, n.s.). . . ‘ ,

No significant SES x Sex differences were found during cither year on 1Q.

N

In DC T the MC boys were higher, but in DC Il the MC girls were higher. The

differences between the DC 1 groﬂp'uero nonsignificant (F=0.83; 3, 47 df), as

IS »

was the case in DC iI (F=1.69; 3, 47 df). The MC girls showed an increase,.

going from 87. 83 to 103.00, but the difference was nonsignificant (t=2. 6%9

- ’ <

4 df). Sex dlfferences weTe' not as ‘marked as were the class differences for

this sample of qhildren.

Sex-Role Attitude (SRA). This subtest of the PRAM had a possible, r?nge v
from zero to twelve, w1th the higher score showing an awareness of the <0c1a11y

£

,accepted sex-role characrerletlc The total 1972 group had a mean of 10.00
(SD=1.99); the total mean score for 1973 was 10.62 (Sb=1. 74) In DC I the mean
was 10.09 (SDfquS), that was similar to the DC TI mean of 10.73 (SD=1.74).

See Table 16, . S : .

........ e P T
t
. N {
! ’ Insert Table 20 about here
v : ~r ’

i

B +
[ i

/ .‘- . gy :
) ““-7\No sex differences were found in any of the sex, SIS, or in the
/.
. ; .

family groups. Sce Tables 17 and 18. Nor were differences faund when ‘the

-

thildren were broken into Family X Seﬁﬁpr SES x Sex groups. Sce Table 20.

Q . - .
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All of the children by this age had developed an awareness of "appropriate"

sex role related behaviof, as typified by the figures within the test.

(
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Intercorrelations of Major Variables

Self Concept

The Thomas and Engle self concept tests correlated during the first

year only in the girls (r=.483; ps.04) and the nonintact group (r=.395;
v ps.02). H8wever, the two tests were found to be positively related tduring
o :

thg"sécond year in all six of the groups, between the .01 and .00l levels

*

of significance. See Table 21. These results indicate that the two tests -

~ . -
are measuring the same factors. .
-
hd

-

Thomas SC total was highly significantly related to all four refer-

-

ence SC subscores during thé first year, between the .03 and .001 level.

The same results were found in the second year, with the exception that

.
~

the boys TSC was not Telated to the Peer scale during the second year.
Engte SC was positively related to only a few of the Referent group
scores during the first, but was found to relate to almost all of them

during the 'second yeér. See Table 21. Children rcceiving high ESC

A

scores also received high Self reference scores in DC [ only in the girls,

1

nonintact, and working class groups. Yet in DC 11 all of the group,
except the bhoys, had significant relationships. ESC and the Mother refer-

ence werejrelated only for the girls and intact in the first year. All

-
e ’

six groups had significanf relationships during the second year. ESC and

Teacher as reference during DC I was related only in the nonintact group,

but in all 'siax groups during DC IT.
The response$ the children gave on the Engle were similar to those
] k’\\'\/ ’
given to themselves and when asked to rate themselves as they felt they

. 35
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were perceived by two sigﬁificant others, mother and teacher.
Race Attitude and Rreéférence Scores
. Yy / v ) .
. All of the race attitude, preference and race self were intercorre- v
lated. See Table 22. PRAM;and,Dolls RA had a significant negative .

A ‘.
correlation for boys (r=:.586;-ps<.004), intact (r=-.687; ps<.03) and MC

(r=-.595; ps.05), during both years. Becausé of the scoring versal in
PRAM, with Black-orientation being given a low score, the negative corre-

lations indicate that the children responded in the same manner on both

\
tests. The-tests were correlated at the .001 level for these three groups

during the second year.

L. -~ e it b R

Self Identity and PRAM were:-not relatéd the first year. Howevér, .

T

tﬁree groups had negative correlations between the first year's PRAM and

the second year's race self identity: boys (r=-.500; ps.01), intact
(r=-.590; és.04) and MC (r= ‘-546&i25-04)-: This meént that while the scores
were not related the first year, those who were out-group orientéd on PRAM

in 1972 tended to select the white doll, when asked in 1973 which one )

e

looked like him now and as a baby. Self Identity and PRAM were related in |

b

1973 scores only for the'girls (r=-.432; p;.éZ)v .

3

PRAM and the Total Dolls race preference scofes were negatively
related during the first year for only the'boys (r=-.497; ps.02). Yet for .
the Intact (r=-.560; ps-05) and MC (r=-.533; ps.05), those who were Black-

. L
oriented in 1972 tended to select the Black dolls for positive attributes

in 1973 but not in 197:. The same relationship bgtween responses to PRAM

and doll selection existed during the second year for all but the nonintact

Y . {

[ | »
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children. No relationship|of any type between theSe racial attitude

measures were found for the nonintact during either year.

t

Thomas (TSC) and Race Attifqu

In the first year, Thomas SC was positively related to the PRAM RA
for the boys (r=.501; ps.05), indicating that the boys with high SC score$
were more out-group oriented. The relationship between TSC and PRAM did —

not continue during the second year. See Table 23.

L
L <

. But the relationship did become significant during the second yéar for

the nonintact (r=.391; ps<.008) and working class group (r=.343; ps.05).

The same type of relationship beéween self concept and out-group
orientation was consistently found in the first when {homa§ was run against
the Délls race attitude score. For the bo}ls Pest; a negative correla-
tion would indicate a relationship between high self concept and out-group
orientation. During the_ffrst year, negative correlations were %ound

between TSC and dolls attitude for girls (r=-.591; ps.01) and intact

(r=-.593; ps.04) groups. See Table 23. - : ’

A

buring the second year, the relgtionship between self concept and

out-group oriented racial attitudes, as measured by the doll test, no

A}
¢

longer existed for the intact children. It continued to exist for the

P

girls on the Dolls attitude-(i=-.4l4: ps.04). In addition, TSC and Dolls

%
attitude? reached a significant negative correlation for the nonintact

{r=-.366; ps.03), working class (£=-.319; ps.05), and the total boys
Y . .
Tre--

) ‘;3’?
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' ;e .
The TSC and dolls race self identity scores were not found to be

r

related in any group during either year. Negative correlations were found
for TSC and the total Dolls race preference scores for g1rls‘(1—- 556; ps.02),
intact (r=-. 596; ps.04) and for the m1dd1e class group (r-- 588; RS us)
during the first year, but only for the boys (r-- 337, Es 04) during the
second year.

The nonintact and the working class chilaren were‘the only two groups

reaching significance between TSC on both the PRAM and Dolls attitude test
N ‘ 13 -~

including 1973. The girls were significant on the dolls RA total for both

" years. '
. \ £t

o2 Few significant relationships between TSC and RA measures were
“obtained by the first year, while more relationships were found during the
“ . second. In each case of significance the children with the higher self

concept were more oriented toward the dominant group in our society, with

that orientation being more apparent over time. ’

Engle (ESC) and Racial Attitude RN

While the Engle scores were found to be correlated with the Thomas

* ~

scores, especially in the second year, fewer of the RA scores coarelated

with Engle. The same pattern of relationship remaiﬁed in the fewisignif-
icances found. No relationship was found between ESC and race self identity .
or tetal dolls race preference for any group, in either year. See Table
23. Inthe first year, ESC and the dolls RAttitude were .found signif-

" icantly related for the boys (r=-.365; ps.05) and noniqtact (r=-.340;

ps.03). &éither group's rclationship remained significant during the

second year, when only the inhtact was significant (r=-.503; ps.04). No

relationship between ESC und PRAM were found within either year. However
,

-

, the first ycar*s ESC score was found to be negatively related with the §econd

.
. » - v ’

Q ‘q ' :3&;
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year's PRAM scores for the working class children (r=-.403; ps.001). See

Table 23.

. -

The self concept scores obtained with the Engle, did not appear to be

-

strongly related to the RA scoges réceived on the four measures for the

six groups over two yearsT The groups found to be related indicated more,

[N

out-group orientation when higher ESC scores were obtained.

¥

Self Concept and IQ "

The 1Q scores for both years of all six groups were related at the .

.001 to .003 level of significance. See Tahle 24.

TSC. and IQ were not related for any group in the first year.
However, the girls' 1975 Thomas Self Concept scores were related to higher
IQ scores "in 1972.’ The girls who felt good abo;t themselves in 1972
obtained higher 1Q scores the next year (r=.501; ps.04).

The 1972 1Q scores of the boys (§=.319; Ps.05) and nonintact (Eé.an;

ps.05) were positively related to TSC in 1973. The first year's brighter

boys and intact children achieved high regard for themselvés by the end of
the second year. TSC énd\IQ were also positively related during 1973 for
the boys, intact and MC children.

Similar result@wwere obtained when the Engle test scores were related
to fQ. See Table 24.> The brighter boys, intaqt,‘and MC children had
higher sqlf concepts. This relationship was true within each year and

across the two years. No relationships 6f any kind were found for the

girls, nonintact, or working class children between self concept and

~
e’ L.
PR * s,

gabilify as measured by the PPVT. ' ngd T

=
PR 4
Dod v
3!) Vot w s
. o 5 g -
ot T r
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: N
IQ and Thomas Referépce Group Scores ’ .

-

IQ and Self reference SC scdre was ‘found to correlate only for the NI
(r=.356; ps.03) and WC (r=.356; ps.03) groups. But two additional é}oups
had 1972 IQ scores that were related to their 1973 self reference scores: -
boys (r= .419; R;.OZj'and MC (r=.475; ps.05). The girls' 1%72 SC score was
related to their 1973 1Q score, In DC II the boys, }htacF and MC children
had positive significant cof}elation . Ih each case, the higher the IQ

the higher the child viewed himself, as shown by the Self reference score.

See Table 25. ” , . ’ ( .

]
~ 5
. Y

- v - = e = - = = = - = = = —

IQ and Mother reference scores were not related in 1972. But the /

WC 1972 1IQ was related to the 1973 Mother score (r=.326; ps.03). A

similar relationship existed between the girls' 1972 Mother and- 1973 1Q
" . ‘ I * ’

scores (r=.427; p<.05). In DC IT the girls, NI and WC IQ scores were

related to the matter as reference score. These results indicated that
= v’

in DC I, IQ scores were unrelated to how the children felt they were

. SN

« ~ T Y .
per;?ivéﬁfg;ltheir mothers. Yet by the second year the girls, NI, and

working class children'with higher IQs felt that their mothers h

» \L \ - A
regard for them. This did not hold true for boys, intact or middle class

ad a high’
5 '
childfpn. - ) . -
| : ) '
No relationships weére found in DC I between IQ and Teacher ot Peer

score. By the second year, boys, intact and MC were positively related -

\

for Teac“er reference and only the boys had significant IQ and Peer
relationships,(zf.332; ps.04). How the children felt themselves perceived

. ) Y . . .
by their teachers or peers was not related to IQ scores, unlike their own
€

’ .

’ : : oo s
self scores| and mother as reference: scores. .
I

| . . 41() ’ ) , N
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. Intercorrelations of Major Variables (Summary)
¢ x4 N .
In review, self concept, in general, was not found to be related for

¢ o

most groups to race attitude, except during DC II, when the boys, monintact
and working class groups did reach g relationship with Thomas as PRAM.
Engle 'SC' and .PRAM were€ not related either year. The 1972 ;ngle was posi-

tively relatcd to the 1973 PRAM score for boys and working class children.

- »

Self boﬁcept and IQ were positively related during the second year for

the boys and girls. In addition, for the boys and the NI, the first year's
IQ was directly related to the second yéa;‘s SC score. While the girls had
the opposite crossover relationship, with the first year's SC be}ng posi-
tively related to the‘second year's IQ score.

While not a part of the original study, a small group of foreign - _

4

children from Africa and India were a part of the day care center and

located in thé‘neighborhood. The'number»was very small and was therefore
not included in the reg;lar analyses. The data are presented briefly because
of their interesting responses. This was an attempt to explore attit&des
of other éark-skinned indi;iduals who were not indigenou§>29 our country. :

These children were all middle class children from families related to the

Embassies in the city. Twenty Indian children were tested by an Indian

-

graduate student, and the elementary African children were tested by an
African graduate student. Both testers were trained by the autho All
spoke English as a second language, in addition the testers and children

spoke the same mother tongue. :

- «

The 20 Indian children, 11 boys and 9 girls; had responses very simi-
lar,éd the DC 11 child%en. Their mean TSC scores were 49.45 for the tétal,
55.46 for. the boys, and 42.11 for the girls (t=6.99; 18 df; n.s. sex dif-
ference). The ﬁean PRAM score was’8.10 for the total, 8.00 for the boys, aﬁd‘.

N .

8.22 for the girls, which stood as moderate outgroup gcores. ’ W

. " j
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The 11 African students had mean SC and RA that/;ould be considered

-

ideal for a dark-skinned person. They had very positive self concepts and,
" at the same time very ‘good rac1al attltudes. "Their mean TSC of 52.36 was
'hlgher than any of the other gro#ps. The boys' mean was 48.67 and the

girls were 53.75. Their PRAM mean score was 6.36, which is the theoretically

ideal point in which the child is able to assign negative and positive

A

attributes to the figures without Tegard to color. A mean of ,six indicates
that the ch11d saw the draker skinned pérson 1h<fifitive situations as many
time as the wh1te, which is almost a random selection. The African boys had

a mean of 9.00, moderately white-oriented, while the girls' mean was 5.50,

e )
a nonpreferential position.

In summary, the Washington, D.C. children had good positive -self ceon-
- A
cepts, average ability levels, and racial attitudes that were in the -

I3

moderate out-group range. A great deal of positive change was found by the
end of the second year in the child development center. Self concept had

moved significantly from the lower average range to a very high average

score. “The race attitudes did not changeﬁ? The average IQ scores moved from

the low average range to the average range, With some subgroups moving high

&

5 N
Y -

. .
L2 - . MY

-.in the average range,
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- T Discussion i -
)c . ' -
The overall purpose in\studying these three groups of preschool children

.. %
was to assess#th% impact upon these majog résearch variables of{three demo-~

-

1. An integrated urban Northern area; .
g \ .
- ) " !
2. An all-Black rural Southern area; and . -

- 3. An'all-Black urban. mid-Atlantic drea.

.. ¢
"t

. . . 2 )
The two major dimensions were foundin the urban-rural and the all-Black
¥ *\ -
integrated characteristics. ‘ ) &

<

It would apéear that the dark skinned child feels better about himself

when he is surrounded. by those of a similar groyp,membership. The Black
child in such a setting may come into fewer direct contacts with those who

evaliiate him negatively because of “his dark skin. It could be that the

childthas a greater sense of security in this s‘fting, which may not be found

in integrated situations. The Mississippi Children in an all-Black Community,

-

and the African child.sheltered within an all-African enclave, may be more

-

" protected from the abrasive impact of racist attitudes and resBonses that

the children may perceive in an integrated or predominately white setting.
The DC children moved from a profile similar to Michigan to one similar to

Mississippi, to the more positive self esteems, as they remained within the

Black setting for an extra yearj&s )

The children may have been able to p1ck up very subtle clues from their

. Ao . .
environment, whirch may then have resu1ted in a lessened self evaluation. In

all of the settings the children viewedcthemselves; and.mother as referent,

higher than teacher or peers. The ?erception of the teacher'rating was the

lowest referent group for all settings, with the lowest score being found in

Michigan and DC I. The highest teacher score Mas obtained in M1$$1$$1pp1
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{(M=50) where the children felt the teacher viewed theﬁ‘in a strong positive
7’ ° .

manner. It should be remembered. that the Southern teachers were all Black,
as were the DC II teachers. The Black teachers could have been giving out
suppértive signals:to these children that cou}d ber of benefit in later school
years. Thi; point is highl{éhted in the relationshié between SC ané 1Q.

An interaction was found between how the childreﬁ §Z§essed themselves and

how they scored on a test of mgg;af ébility. _While noé directly related in

either year ip DC, the girls who had-felt good about themselves during the
first’year-scpred higher on abilitY‘dqring the second. - Boys who were high
in IQ the fir;t year felt better gbout tﬁ§ﬁ§elves during the second. These
children are Leceiving posi%ive reihforcement and aré thereby perforﬁing

better. It could be hypothesiied that these same children will be the ones

e -
who ate able to beneflt most from the educatlon programs of regular elementary

A
~

scheols. These chlldren will enter school . feeling p051t1ve about them-

*selves, have hlgher ab111ty levels, .and W1li;enter a system of mobre positive
feedback that will enable them to maximize their school exﬁeriences. o -

-

A1l groups had similar PRAM. scores (Ml%ﬁ M=8.86; M1ch ‘M=8.71; DC I

M=8.59; D¢ II M=8.41). The children c0n51s ently scored in the moderate

1 a4
. . A
white-oriented score range L7—8). The prg ence' or absence of white chl;dren
—

and teachers did not seem to affect their race attitude scores, nor did ‘the

~ urbari-rural dimension appear to impact RA scores. The children appear to

have internalized the societal—preference of white ove}ﬁBlack. However, thes€’

- } -
ch}ldren did not have scores "that were ektremely hh1te oriented as ear11er

studjes of Black children haVe found, nor were they as negative as results

obrained from contemporary dhite children.

| 3
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" occurred in race attitude.

%
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* There was little'significant se£ difference found in any of the variables.
Fﬁmilx differences were found in Thomas Self Concept, Engle SC, and to a
smallér extent in thé PPVT, with the iﬁtact h;ving‘siénificantly higher '
scores. The I children had a greadter out-group orientation. Tﬂe sES of

the child affected the TSC, bRAM, and to a lesser extent the PPVI, with the

‘

MC children receiving the higher scores. -

In the Family x Sex groupings the intact girls were hiigher on most
scores, éspecially in TSC and PRAM. Likewise in the SES x Sex §¥3upings,

the middle class girls received higher scores on'TSC Jnd more Black-oriented

’

'

-

RA scores. These intact MC girls seem to have responded to and received

more from the school setting tHan the other groups. This group would be

the one expected to achieve miore once it reaches school age. This same group

’

of I girls héd:;hfjgreatést increase in self concepts and IQ scores.
, LI I . »

The increase in SC for thé,boys, I, and MC and in IQ for the I, MC

2
indicates that the-children derived positive benefits from the child develop-
ment prograﬁ which was placed within an all-Black community. No‘d%angef

. ) ,
~The children apﬁeéf'to have compartmentalized their view of themselves
and their r;cial grouﬁ. The; are able to separate how'éhey feel about them-
selves from how they’f;el absu; théir own ethnic groué. While remaining

A

moaerately white oriented," the children maintain good, positive self jmages.

a5
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, Table 1 ) .
* L L
. Frequency Distribution of Subjects and )
"~ Mean Age by Sample and Sex )
Sample ‘ :
Wash., D.C. 1972 Wash., D.C. 1973 . DC 1 § II
Group o
. N Age N : Age . N Age '
Sex :
Total 68 4.6 61 5.4 55 5.4 )
Boys 41 4.6 - 31 5.4 31 5.4
. Girls 27 30 LS54 24 5.4
-3 -. N
: 3
l‘ - ¥
Family Typg N ¥
- Intact 18 15 ) 14 :
Nonintact 38— ' 42 ) 38 ’
No Data - 12 4 ” -3 '
Total 68 .6k " 5s "L .-
SES ' ‘ .
M. Class 14 " 17, ..o 15
W.. Class "8 ] 39 36 “
No Data - 16 ‘ 5 . g - ’ .
) 4 . . -
Total 68 . - ! 61. . +5S. ‘ ,
’ [ - -
- ‘ ’ ¥
» X C.A. in _year and months .
“Age in 1973, L S .
. NE .
. % . '
# ” %
G LR v
B 46 ) I3
, ~ . [ ) -
[y
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Table 2
Means and Standard Deviaticns of Self Concept Scores
e A - - by Sample Totals
’ *  Thomas Self Concept Engle Self Concept
Sample N i SD N M SD
Wash., D.C. 68  4A71  11.17 72 24u72 4.9
P A}
) 1972 -
Wash:, D.C. s ° 59  49.88 - A40.65 . . 60 27.43  6.19
1973 TN\ .
R B ' A I o o3
ocore oL 55 44-00° L . 9.68 55 28.87 4.55
1972 : o
A3
DC 11 . 55 49.30 10.69 55 27.96  6.07.
1973%, T, s e
‘ . 7 D
' R N , v
: "1 : 3 , A o .
' DC- I and II are the é;\me childrem fetested, one, year later for the -«
. v ) ' i , ) .
follow-up por‘ti’on of the ‘st’yé}/y;.., Their data, aré also'included within
. LT N o T ‘
' -1 “ A .
DC '72.and D C "'73Ss. T P S .
2,07 ) - Y . LN s
= .7 . \ o N 3 (4% ";"‘f
Thomas D C I and II t=2.74; S},:‘gi, R *OIJ){,_!(\ o .
) 3 ) \ I\ NG L IR Y s+
Engle D C I and Il t=0.89; 53 df; n.s.//2"F% .1 . -, & - %
, ‘ = .= TR 1,}{:;4 N oGP - \
v b LR (R h.-, - ::. A
- . ¥ -; ’ P -
; - £
2 ) < N
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Means,

Standard Deviations,

Table- 3

Measures by Sex and Family Type

and t Tests of Self Concept

/

ﬂ .
. Tgomag'Self Concept . ;- Engle Self -Congept ,
Sample Group N M sp' E’ N M SZ[¥

Wash, b.c. ,
1972 Boys 41 45.08 11.47 0.17 1.02 -
Girls 27 40.80  10.08 - '
Intact 13 46.85 6.82 1.41 0.40
- Nonintact 38 43.37 977 ’
_Washs D.C.
7975 Boys 31, 50.61  9.27 0.54 0.85
Girls 28" 49.07 12.13
Intact IS 54.87  8.18 .68 3.06* -
Nonintaét 40  47.5S5 10.97 , .
D¢ 1 Boys 31 48,87 .10.23 1.67 . 1.06
Girls 24 41.58 8.77 )
Intact 14 47.14 6.64 Las%r / 0.23
- Nonintact 38 43.37 §.77 . 383 28.97 4.37‘
. 4 o .
DC FI Boys . 31 50.81 9.23 1.12 » 31 28.87 5.94 1.39 )
Girls 24 47.42 4247 2@ 26.54  6.31
. Intact 14, 54.07 }8.70 .28% f4 31.86  5.71 3.02*
N@antact' 38 47.11  10.93 Y3y 26.45  5.76
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Table 4
Means, SD and t Tests of Self Cancept Measures i
by Secio-Economic Status .
, “/
Thomas Engle-
Sample Class N N
: Mean SD t Mean SD t
ADC . 1972 Middle - 15 16.87 6.50 1.57 15  29.33 4.37 33
Working 36 43.17 9.96 36 28.89 4.38
0C 1973 Middle 17 49.29 7.66 L.35 17 29.77 6.21 .73
Working 37 46.16 10.91 T 38 26.66 6.06 .
hC I Middle 15 46.87 6.50 1.57 15- 29.33 4.37 0.33
Working 36 43.17 9.96 g 36 28.89 4.38
+ ¢ !
DC 11 Middle 15 S4.40 8.3l 2.69** 15 30.40 6.31 .84
J
Working 36 46.78 11.10 36 26.89 ° 6.00
. 2
**p .01, 49 df.
. é -
I " ~
P \o\
4 .
= \ ‘q
! | ! ;‘ .
. . )
\ ’ . 49’ ) f

e
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* Table 5
Méan,” Standard Deviation, and Anova of DC I and DC II | '
Thomas SC for Sex by Famiiy Type and Sex by %ES - o
« N
Thomas Self Concept .
Sample Group N ‘Mean SD, Source df M;an Sq ‘ F
DC 1 Intact Boys > 9 49.78 6.59 éetween 3 208.11 2.75
Nonintacf’Boys 20 46.05 9.85 Within 48 75.58 _
Intact Girls 5 45.40 3.58 Total 51
Nonintact Girls 18  40.39  9.02 ,
) ' e~ o
DC IT  Intact Boys "9 51.56 10.13 Between 3 380.85 - 3.84% .
‘Nonﬁntact Boy's 20 50.50  9.17  Within - 48 99.13 . <
\ fntact Gi{ls " 5” 58.60 1.14 Total | 51 ;
" Nonintact Girls 18 43.33. 11.72 ¢ " Y :
DC T MC Boys - 0° 49.67  6.73 Between 3 203,12 2.65 =
WC.Boys . 19 45.84 - 10.04 W{t;in 47 .6256. v
MC G{%ls . ! 6. 42.67 * 35.27  Total 50 o A RN
WC Girls .; 17 40.1§' 0.26 o .
"DC I MC Boys - 9 52,67 10.11 Between 73 378.64 © 3.72%
’ [ B;ysz © . 19 50.00 9.37  Within® 47 .101.75 .
MC Girls 6 .57.00 - 4.05" Tdtal ;b,'
WC Girls ' J7 43.00 12.00 ' ‘
z ; \
, ; - -
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Table 6 °
. C",Means, Standard Deviations, and t Tests of Follow-up
¢ Group on Thomas Reference Groups ’
- .
. o
Reference Thomas Self Cencept
Sample Mean. Standard Deviation t
Groups ' -
Self DCI 49,07 6.99 1.30 .
., DC 11 50.82, 7.09
Mother DC 1 47.64 10.36 2.03*
DC IV 51.58 . l().().,7
Teacher - DC I 40,06 10.59 3.15%x
‘ DC IT. 47.16 ., 12.97
Peer e 1 41.33 10.06 3.49%
DC IT 48.02 10.07 -
N=SS P !‘J
" *p .05 (2.00)
**p 5.01 (2.66) .
' ‘ . //
‘\.\
v“)- P _ _

51
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' Table 7 L7 :
Means, Standard Deviation, and .Anova of DC I and DC If ~] )
R ‘quleDSC for Sex by Eamily Type and Sex by SES
o d ‘
‘ Engle-Seif Concept
Sample Group "N Mean SD Source df Mean Sq F
\ \
.+ DC 1  Intact Boys 9 28.33 - 4.80 Between 53  9.45  0.50 ‘
) Nonintact Boys 26 29.30  4.62 Within 48 19.09 :
~Idéact Girls © 5 31.00 2.83 Total . &l - ' |
Nonintact Girls 18 28.61 14.16 , ’
" opc i Intact Boys, 9 30.44  6.77 Betieon 3 191.19  6.68* Q*.
{, Non?ntact-Bﬁys . 20 28.75 ‘5.62 Within 48 28.65 Lo .
Intact Girls S 3470  1.34 Tot?l S1 .
> Noninfact Girls 1§ 23.89 486, - ,
. DC 1 MC Boys " 9 28.56 5.18 Between 3 SL86 0.30
T WE Boys 19 20.11  4.57 .Within 47 19.65 ”
MC Girls 6 30.50 --2.81 Total 50
WC Girls 17 28.65  4.29 ° \ .
DC 11 MC Boys 9 2911  6.94 Botweén 3 145.58  4.53%*
. WC Boys - o $29.47  5.74 ';withinl 47 . 32.15 ‘
' C Girls ° 6 3233 5.20 Total 5P -
.WCQGirls 172 24.00  4.99 , - ‘

A

**ps.01 (4.10)

" o
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Tablé 8 . i

- K

Means and Standard Deviations of Racial Attitude Scores

by Sample Totals

Williams' RA Dolls Test.

N M SD . N “ M SD

’ M
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- Table 9° ' ’ T -
, o .

Means, Standard Deviations, and t Tests of Dolls Race Prefergnce

v o »

£

e Scores by Sex and Family Type o R .
1 i i J . °
. ’ N n . . "‘\ 4 B
’ _ |7 £¥illiams' RA . 1 Dolls.Test g
.\ Sample Group | <
-, N M SOt N M SOt
, . - -
‘1’ - Vf- ‘
Wosh., D.C. Boys N T 0.4 43 3,07 2.71 1.15
VT2 Girs 35 8.00 2092 ° 35 2.46 2.0,
" Intact 1S 9.07  2.40, 1.01 17 1.88. 2.2] 1.12
) Nonintact 28 8.32  2.14 . 38 3.00 . .2.75
" < ".‘ s . c\ 1 .
Wash., -D.C. 31 890 ° 2.83N1.80 -, 31 _2.16 2.38 0.75
1973 ; - ‘
/ Lo 30 7.57  2.98 . 30 2.67 2.83
o 15 7.33" 3.42 1.59 15  3.00 4285 0.94 -
42 8.83  2.42 42 2.21% 2.64
- . 3 ’ ‘ i
.DC I 31 8.90 1.87 1.28° 31 2.61 2.69 0.46
Girls 24 8.17  2.30 24 2.33  1.79
\ ‘Intact 4 14 10.00 ‘1.66 3.82%* 14- 2.07  1.69. 1.00
" 4 i B -
Nonintact 38 7.92%% 1.94 - | 38 2.68 2.57 y
x
TUpcIr - Boys . 31 9.07 2.%0 C 46 31 2,19 2.37 0.86
Girls ' 24 7.92 2.95 24 2.83 3.00 .
Intact - 14 8.29  3.54° 0.52 - 14 2.79 2.81 , 0.74 :
Nonintact 38  8.82 2.18 ’ 38 2.16  2.50 i {
' “ (4

. *rps. 01, L . )
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Table 10 C Te .
' [N 4
Means, Standard Deviations and;t-Tesfs of\Racial'Aptitude
Scores by Socio-Economic Status ¢
3 ‘ o, ’ 4;
‘ . Williams' RA Dolls Raq}aidpreference
- Sample Class - y = ;
. ' N M Sb t NN ,.SD 3\
Ld . ) . ¢
—_& — AT
Wash., D.C. Middle , 9  9.44 1.67 1.50 10 2.30 1.83 0.75
1972 yorking 33 8.39 2.45° ° 39 2.85  2.78
- [ 4
Wash., D.C. Middle ™\ 17 8.53 3.30 0.13 7 3.12 3.18 "1.11 i
G178 oking 39 8.64 2.42 30 2.15  2.46 :
N i
DC' T TIMiddle 15 9.73 1.58 3.35** 15  2.00 1.69 1.27 *
Working = 36  7.94. 2.07 36 2478 ¢« 2.60 .
, " A 'y
DC IIf Middle 15 8.60 -3.50 0.0l 15 3.00° 3.30 1.02
Working 36 Be61  2.45 36 2.06 2.24
o/ . .
X*p<.01. b ' L ’
k= ~ . ‘ ' PR
il \ “:‘ M L4 !
\ " Y;N ’ ',';"ﬁ ' "
: ¥ "ﬂ ) ¥
i )
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N . B Lt .Table 11
L e Means, Standard.Deviations, and Anova of DC I and DC IT
. Williams' RA for Sex by Family Type and Sex by SES , )
( o . il \-
. - Williams' Racial Attitude :
.Samptle Group N ‘Me,an SD . -Source ~df Mean Sq. F
j
‘DC I Intact Boys” 9 9.89  1.69 Between 3 - 18:07  5.27%*
. Nonintact Boys 20 8.40  1.88 Within 48 3.43
. T
* Intact Girls ° S 10.20  -1.79 Total 51 ' ' .
Nonintact Girls 18 7.39 "'3.66 , .
OC IT , Intact Boys . ° 9  8.00 3.57 Between, 3 .8§.23  1.07
_" . Nonjntact Boys 20 © 9.50  2.50 Within 48 7:68 L
/ . v, ns L ’i . . 1 . " . .
' Intact Girls-, | 5 8.80 3.83 Total, S1 .
- Nonintact Girls’ 18  "8.06 ° 2.29 - TR
DG 3 9  9.67 1.50 -Between 3  15.08  4.09*
G 19 847 ~ 2.07 Within. 47 3.69
~ W 6c 983 1.8 Tetal . S0 .. . %
w7 7.35  1.97 , A . ,
DC IT - 9 " 8.22 - 3.63 Between 3 6.77  0.88
4 n . : ' i ’ ' 3 <3
. . o 19 9.26 - 2.51" Within . 47 = 7.70 .
| . ° "
. C Girls : 6 9.17  3.55 Total 50
¢ fris .1 17 7.88 ' 2.23 - B Tl '
& : . r 14 ”
*ps.05 (2.80). '
**b<.01 (4.22). . B
. 06 -
+ . 7 . ,, v
’ ‘ ’ ! o .




Table 12

Means, Standard Deviations, and Anova of DC I and DC II

Dolls Test for Sex by Family Type and Sex by SES

Ddlls'Test - Race Preferen

SD . Source

df

Intact Boys
\\\\i%:—No;intact Boys
‘ - Intgct Girls
Noﬁintac} Girls
" DC II. Intact Boys

. Nonmintact Boys

(V3

'!ntact Girss

(%)

Nonintact G;rlé‘

.61
.56

.95

.94 Between

.o

.09 Within

14 Total
91

1

.56 Betweehg
§.95 Within '
. 4‘91' ¢ TO t al

.62

.88 Between
.17 Within

.21 Total °

o

.86

.42 'Between.
.80,, Within
.39 “Total

.63

48

51

48

51

47

50
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- - : Table 13
. . .t ) LT '
', Means, Standard Deviations, and t Tests of Follow-Up R
: T e —
Group on Dolls Test: Attitude and Identity|Scores ) '
. . i Attitude bldentity
ample i - : e |
Sample, ('roup . N i Sp - . t N M SD. t (
|
' '
: |
pC 1 Total 55 7 1.69  1.99. 55 - 0.93  0.86 a
Boys 31 1.68 * 2.18  0.02 31 0.97  0.91. 0.23
.~ -~ I3 A
Girls 24 1.67 1,79+ . 24 °0.92 ° 0.78 , .
Intact 14114 1.46 1.27° 14 1.00 0.78 0.10 °
; Nonintact 38 1.82 - 2.I9 38 0.97 ,0.89 ‘- :
. . ] .
- MC “1S 1.13 +1.41  1.63 15 0.93 .88 0.14 )
oW . 36 1.97 2.8 C 36 .0.97  0.88
DC 11, Total- %§§E(1.49~ 2.30 55 0.98 © 0.85 '
*Boys 31 1.23 2.11  0:95 31 . 0.97 0.84 0.49
’ Girls 24 1.83  2.53 24 1.08.. 0.88
. * T
Intact 14 2,00 2.51° 1.15 - 14 -0.79. '0.80 .0.93
' . 7 *0,. . . . RN ,
- Nonintact 38 “1.13  2.11 “ . 34 1.03 0.89. ' ‘
MC 77 T15 2.20 -2.43  ].47 15 0.80 + 0:86 . - ,
. " ) ‘:ﬂ At R )-. * -
We 36 1.03  1.91 ©36 0.97°  0.88 0.65"
- - : L]
‘ ' - , - . - A
‘ \ M ‘ . 4




. / N fégle 14 ’/
Means, Standard Deviation;, and Anova of pdC | %nd DC 11 Dolls
/ ! Tesé - Attitude for Sex by Family Type and’Sex by SES. "
‘ bolls Test - Attitu&e v
Sample Group - - L
’ N M SD Source df Mean Sq. F .
DC 1 Intact Boys 9 1,56 1.59 Between 3  3.90 0.9
| Nonintact Boys 20 |65 2.48 . Within & 48  4.08 {
“Intact Girls S 0.80  0.89 Toral 51 ’ ‘ '
© Nonintact Girl% T 18 é.ll 1.81 ° U
DC IT ' Intact Boys 9 T1.89 2047 Betieen 3 ° 3.79 -0.75 -
e Nénihfgptisoysg 207 0.85 2,01 Witﬁ;n 8 -5.06 | >
- “Rtact Girls, "~ S z.m{lx 2.86  Total 51 - .
‘ Nonintact Girls 18  1.44  2.23
- ' - ! s
DC 1 MC Boys 9 1.5 1.5 Between. 3 4.56 . 1.14° <
WC Boys 19 . 1.74 . 2.51 Witﬁin 47 = 4.01 N
MC Girls ' hﬁ 0.70  0.84 Total 50 o o
S WC Girls 7 220 179 ;- ) )
DC Il MC Boys L) ’ 9 2.4 5.05  Between. 3 g:dﬁ:;fzi.é4 .
’ WC Boys 19 0.58. 1.43 ’ Within. 47 4;%9 " .
MC Girls 6 183 2.7 Total - S0 . « '
. : 4 ) e
. WC Girls 17 1.3 "2.27 P
' : L
. ' " \
:' , -~
: 59 .




7 * i + 3 X -
. ) ‘: . ' * -
' ~ A :'\ N
‘ ) ' 55 ¢ 7,
3 - * *
. ’ ! ) )
I’ - * s 4 .
Lo Table 15 . o S
’ Means, Standard Deviations, and Anova 4f DC' 1 and DC Ii Dolls :
. Test - Self-Identity for Sexlby pamily Type and Sex by SES,
CoLL Dolls Test - Identity
" . ‘ 4 ' 4. ) A — » R -
- Sample’ -~ Croup \ N M SO ‘Sourcg  df Mean Sq. F .
-DCI  Intact Boys - 9 0.8  0.78 Between 3 0,33 0.44 .
Nonintact Boys 20, }.10 0.97  Within 48 6.75
“Intact Girls . 5 1920 . 0.84 ' Total 51
¥ v N " B .
‘ Nopintact Girls. 18 * 0:83, "0.79. L L
‘D¢ IT  Intact Boys 9 0.67 .0.87 Between 3 ° 0.39 . 0.5
Nonintdct Boys 20 1,10 0,85 Within - 48  0.77
. o ) | 085 X LT
Intget Girls 5 ~1.00 .0.71 . Total 51 N\
anint%ct‘Girfs. 18 0.94 0947 . . o
L JETY ‘ o N , b . ,‘ i
DC.I  MC Boys 9 © 1.00 0,87 Between 3. 0.13  0.16
- WC Boys . 19, 1.05  0.97° Within, 47  0.80 ° - T
’ . ' ® N » . . ’ e S ¥
MC Girls 6 0.83 . 0.98 Total = 50
i ’ T ’ - -4 +
I - ; , c .~ K
‘ . WC Girls 17~ 0.88 , 0.78. .- et -
A‘ - A ‘ X -. . o S . '5. 'v‘?".
"DC II_  MC Boys 5 0.78 . 0.97 Between 3 0.20 ' 0.26
WE Boys " 19 1.05  0.85 ~‘Within 47  0.79
M N : - . v B ¢
MC Girls . 6 0.83 0.75 Total 50, LT
» ‘ ) . . v . '.l v ",l .
WC Girls 17 1.00  0.94 =+ RS
& W
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L . Table 16, ", . ' .
* Means and Standard Deviations of other Major Variables . .
, oL L . by Sample Tatals . ‘, ’
LI !'BPVT Q .« Sex Role Attitude . A
,Sample N M O R R R i A
. ) “_ )
. N . N . ¢ M — o [ )
" Wash., D.C, . 78  87.03 15.72 60+ *10.00 . 199 . ]

Wash., D.T. 60 :  91.73 19.45 61 10,62 _  1.79

S - \
DC I 55 85.33  +13:47 55 T10.09 _1.55

¥ “ ~
DC I1 55+ 92.07 20.38 . 55 - 1073 1.74
‘ o * '
1973 * . . S -
’ L8
'
- \ ~
L4
- A
. . * Ed
? + 4
. ]
N ?
E]
- 4 -~
' ! ! -, . ¢
N .
, -
¢ 2
.’ Pl -
‘ L] t
’ N -~
“ -
4 -
.~ » '
> ¢ ¢ K . ’
K > . . .
+ _‘ - -~ I N s
s
1 L] “
E . 1
¢ n" -
I i
R . e . ~ v ’
M - 9 3
» -, »
I
- 4 N
? «
“ e,
. ' Pl /
. .
v ' \ . N
L] + M w *
61 . ” *
. - /. : ’
7-.
- ""d ‘o ‘ < . " . X I
. " \ R ’ 4 ,‘ .
l. . F 2N . v
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. - S * ' Table 17 , e ./.
Means, Standard Deviations, and t Tests of: Other
Major Variab'lés by Sex and Family Type
. . 'PPVT‘ IQ .. - Sex Role Attitude '
Sample Group . ] '
. N M SD t N M SD t :
Wash., D.C. Boys ‘42 86.55 15.48+0.16 . 33 10.18  2.08 0.93 .
1972 Girls 35 - 87.14  16.20 - 26 9.69 1.93"
. a .
Intact 17 89.29 "16.07 1.03 11 10.64 1.36 1.64
Nonintact 31 84.58 13.32 29 9.76 1.86
Wash., D.C: . Boys 31 788.84_ '26.19 0.49 31 10.70  1.66 0.39
1973 “Girls== 30 91.67 18.47 30 10.54  1.80
i Intact” . 5. 97.13 33,49 1.05 15 10.94 1.48- 1.16
: (\) " ' Nonintact 42 87.59 - 17.59 - 42 10.38  1.84 . .
’ ., > ! \ 3
— ; . .
DC I Boys 31 86.19 14,93 0.56 © 31 10.42  0.99 1.68
Girls ‘24 84.21 11.54 24 9.67  2.01 - ..

-

T Intacw”, 14 84:79 12.37 0.35 14 10.71- 1.20 2.07

)

f) N
W s . . .
Nonintac% 38° 86.16 13,63 » 38 9.84 1.67

g 4.
. DC 11 [Boys . 31- 92.48 21.02,.1.06 ° 31 10.81  1.67 0.31 1.
o CGirls " '24. 91.54  19.96 24 10.67  1.83
., Intact 14 100.14 26,64 1.5 14 11,20 1.27 1.79
Nonintact 38  88.58 17:81 38 10.47  1.89 .
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y co - Table 18
p) . Means, Standard Deviations, and t Te;t's ofi{ther, .
, P 4
( Major Variables by §Bcio-Economic Status .
_ T? | -
. PPVT IQ . Sex Role Attitude -
. Sample Class . N .
* -N M SO .t M SOt
Wash., D.C. MC .11 88.91 18.00 0.50 8 10.50 1.31 1.10
1973 WC g5 1516 32 9.88  1.86
[\ R K . @ ' ‘
" Wash., D.C." " MC 17 97.24  31.99 1.20 17 10.82  1.60 0.85
.
.197% wC 39 87.36 17.52° ¢« 39 7 10.42 1.84 ¢
DC 1 MC 15 89.13 14.84 1.02 15 10.73 h.l6 2.25
1972 . W 36 84.69 12.51 36 9.81  1.70
|
t ‘ i
DC II MC 15 101.73 © 24.49 1.96 15 11.07 1.49 1.15
1973 WC 36 88.05 17.63 ¢ 36 10.50  1.88
t +
e
] [
/\ 4 ’
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Table. 19
d ) . Means x Standard Deviatiens, and Anoug of DC I and DC i;

-

‘ ‘ Lt A
PPVT IQ for Sex by Family Type and Sex by SES

)
A ' o PPVT IQ B
Sample Group "N M SD Source df Mean SAT‘ F
. ‘ ; L2 ‘
DC I  Intact Boys |, 9 '83.78 15.62 Between 3 145.20  0.83
Nonintact Boys ° 20 89.20 13.94° Within , 48  176.02
Int;ct Girls 5 86.60 1.67  Total 51 ‘ ’

Nonintact Girls 18 82.78 ' 12.82

. , , ‘
DC IT  Intact Boys 9 96.11 31.26 Between 3 652.94  1.59
Nonintact boys 20 90.65 15.72 Within 48 410.13 .a
Intact Girls 5 107.40, 8.88 Total 517
© Nomintact Girls 18 86.28  20.08 RN o
DC 1 ‘ MC Boys 9 90.00 19.39 ' Between 3 146.47 .0.83
WC_ Boys * 19 87.00 : 12.02 Within 47 177.16
MC Girls 6 87.83  3.37, Total : 50
WC Girls 17 82.12  12.90 i 7 .
bC I1 MC Boys A 9 100.89 - 30.59 | Between - 3  688.75 1.69 -
: WC Boys 19 89.37 14.86 Within 47 408.16" -
. 5 MC G{rls 6 103.00 13.39 Total . 50 . o .
WC Giyas i7 86.59  20.66 .

“ f
i
a L ! 3

i . .
i
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. ) Table 20 .- I K
Means, Standard Deviations, and’Anova'of DC I and DC IT Sex
Role Attitude *for Sex by Family Type and Sex by SES
A " - "I:*"
. - F
Sex Role Attitude
Sample Group N M~ SD Source df Mean Sq. F
DC I  Intact Boys 9 10.67  0.87 Between 3 56 2.36
Nonintact Boys 20 10.30 1.08 Within 48 .36
Intact Girls 5 10.80 1.79 Total 51
Nonintact Girls 18 :9.33 2.06
DC 11 Intact Boys 9 11.11 1.45 Between 3 .73 0.87
Nonintact Boys 200 10.60 .. 1.85 Within 48 .14
Intact Girls 5 11.60° 0.89 Total 51
Nonintact Girls 18 10.33  1.97 )
DC I MC Boys 9 10.78  0.83 Between 3 .86 2.46
WC Boys 19 10.26  1.10 Within 47 .39
MC Girls 6 10.67 1.63 Total ° 50
~ 4 Girls 17 9.29 2.1l
DC II  MC Boys 9 11.11  1.45 Between 3 16  0.35
.« WC Boys 19 10.53  1.87 Within 47 .27
> .. 3 “
MC Girls 6 11.00 1'61;5;;§%%%§?3§?59“N, e )
WC Girls 171047 1.94 —~

”

- ‘i—
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p Table 21
o, Significant Intercorrelations of Self Concept Tests and of
3 . :; k"'\ . f"' ’
, Engle and Thomas Referent Group Scores by Sub G}bups
5 v j
DC 1 : DC II. .
Variables Group” T P Group r  p
Engel SC , Girls ) .483  ..05 Girls .523 .006
& ‘ :
. Thomas 'SC  Nonintact .395 .02 Boys .553 .001"
Working Class .367 .03 Intact .751  .001
. Nonintact ~ .430 .004
Middle Class  .652 .003
o ) . . Working Class  :491  .001
Engel : Girls ) .517 .03 Girls . .428 .05
& -+
Self Ref. Nonintact .368 .03 Boys .397 .02
, Working Class .350 .04 Intact .570 .02
B | ;
f Nonintact - .398  .007
| ¥ ! )
o ' Middle Class .464 .05
‘f -~ J . N -~
/ . © Working Class  .435 .01
/ L~ :
+Enge / Girls 559 .02, Girls | .343 .05
& : ‘ '
Mothex. Ref. Nonintact_ £429 .01 Boys ‘ .542 .001
\ T S ,
“Working Class 411 .02 Intact .610 .01
Nonintact 346 .01

Middle Class .586 .01
. ~

" Working Qlass .381

. 4 Q s
! “

. (continued)

-
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i1 , Tab{eiZl:(continuedé . )
= m- ¢ 3
ocr. . ' DC 11 . .
v § LR . .
Variables Group r P Group . T P
" Engel  *  Nonintact .321 .05  Girls - 466 .01
& ' ) - ,
Teacher Ref. ' Boys .382 .02 ~
. ' : N v
Intact .609 .01
‘ ’ L) -
, Nonintact - .330 .02 /
u . 4 L - . ' J
' Middle Class .451 .05 -
»
Working Class .389 .01 . /
" Engel SC ~ Girls .551  .004
g :
Peer Ref. ) ) Boys .590 .001 )
B D ’ Intact .793 .001
' Nonintact . .445 .003 - ¢ i
— Middle Cl/3~ss 1702 .001
- A ~ Working Class .498 . 001
[} *
i 4
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i . .. Table 22 '

Significant Intercorrelations of Self Concept and of Racial
Attitude and Preference Scores forall Subgroups1 s A
’ DC T 1972 - ' " DCII 1973
Variables Group . T P . Group : r P )
. PRAM - Boys - -.586. .004  Boys © . -8  .001
* B¢ ; ”
Dolls RA Intact . -.687 . .03 Intact ¢ -.832 .001
MC . -.595 .05  MC ‘ -.702 7 .001
R
| 72 'PRAM o . ’
M - -
pry\,g Boys (73 s 4) --500 .01 Girls . -.432 , .02 |
Dolls Self Intact " -.590 .04 ' -
Identity : . ’
MC " -.546 . .04 v
PRAM § ~*  Boys’ -.497° .02 Boys -.470 .01
+ Dolls : : - ) -' »
X . 72 PRAM) : (72 Pref) _
Race Intact(73 RP -.560 .05 Girls 73 PRAM) .395 .05
Preference . ’
MC " -.533 .05 Intact —.7QB .002 ,
Moo -.597  .007
.
WC -.277 .05
1,
lA low PRAM score and a high Dolls score both indicate pro-Black
attitudes. A negative correlation between these scores would indicate the
group was pro-Black or pro-white on botﬁitests. -
. /-
1




v - Table 23 ' ) '

Significant Intercorrélations of Thomas and Engle Self Copcept

, , - Tests with Racial Attitude Measures -
3 ) . ii
[ , i s
DC I , DC 11
Variables Group r P Group T P §;
TSC § . i Boys ©o.s01 .01
PRAM ‘ : v
‘ " NI .391 - .008 v,
. WG . 343 .05
y !
TSC § Girls -.591 .01 Boys -.358 .03 .
Dolls _ :
Race Att. Intact -.593 .04 Girls -.414 .04 -
" ' WC ' 319, . .05
- P NI . -.33%6 .03 . v
TSC & . No Siénificant Relationships ‘ ¢
seif 1d. v :
TSC § Dolls Girls -.556 ' .02 Boys -.337 .04 -
Race '
Pref, - Intact -.59 .04 ' !
. N #
K ¢ ) . . J
' MC -.588 .05 ) '
¢ .
ESC § - we (72050 ) -.a0s e, L ] .
PRAM ’ . ’ LN
. ' Boys - ~.383 .03 . . X
\“; ’ (continued)
. ’ . : .
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Q Table 23 (continued)
* | \v ’ >
t> "" - DC I ' _— ®PDC II ,
Variables - Group r P Group T P
ESC §, Boys -.365 .04  Intact -.503 .05
. Dolls v . .
" Race . NI N .340 .03
"M Attitude
K
. ESC & ) > No Significant Relationships ”
. Dells "L )
Self 1d . : \
ESC § : "No Signif?mt Relationships -
Dolls - )
Race Pref - .
’ »
. -~ 4 . a
» » . . . AR
-d‘ r .
vt / ! ’ ’ .
X . e § L. g / LY
o r -
s 4 .
. ' .
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- . . ! . ,
¢ i * Table.24 )
Signfficant Intercorrelations of Self Concept ’
- and IQ Variables by §ubgroups .
. . P ' .
., DC 11972 . DC. T1 1973 .
Variables  Group T P Group r - P ,
. . 72 TSC . {72 1Q - ‘
igc § Girls (5 1) 501 " .04 hoys (72 ec) 19 os
NI " .290 .05
’ Boy's 444 Lol
Intact .599 .01
. “ o - y
" « MG o 610 .01 )
‘ 72 ESCY R 72 1Q '
§8gle & -Qoys (73 1qQ )} .371 .QS Bo¥§ (73 ESC) .?40 .05
: Intacs .658 .01  Intact " .589 .04
Mco 617 .01  Boys» T 400 .01
Intact " 66 .02 Intact .575 .02
Mc 624 . .05 MC .488 .01
\ L ’ 4 N R
IQ 72 § Boys .644 .001 o
1Q 75 . : .
L Girls ., -604 003 N
Intact 827, .002 . .
NT - 602 L0014 ¢ .
' MC <729 004
WC .564 .001 A
. s -,
. , ) . N
" ¥ -
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' T Table 25 °* * : :
L . . * - .
Significant Intercorrelations of IQ and Thomas '
Reference Group Scores. .
¥ _ DC I 1972, DC II 1973 , co
Variables Group - <o P Group I, P '
1q & 5 : :
Prefererice <
Scqres: ‘
Self: NI - .ss6. .03 eints (75 3ol R) s06 .03
‘ \
WC .356 _ .03  Boys .487  .004 o
Boys (1 sdp ) 419 .02 Intact © 708 .02 .
S 475 *05  MC ® 696 .00l o,
) - s
. ) : ¢
Mother We' (;?gng) ..326 03 Girls (12 ';’SR) 427 050 o« ‘
- ) Girls .405 .03 ,
) NI ..301 .03 ‘
| we s . ~.270 - .05
Teacher . . . , Boys - :4@9 .005 . .
) oy Intact \s89 .01 ° '
12 ' 3
: MC o .558 .01
»
" Peer Boys , 332 .04 ‘
(" v.
. |
e’
LY % "
' ' C | [
72 ’ .
. ' \
o . ‘ N
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